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 Educational Psychology: Language Acquisition

KAREN TEACHER WORKING GROUP


Topic Summary

Topic:

The child as language learner both at home and at school.

Goal:

Teachers will understand that children use natural learning strategies to learn language.  Teachers will understand the difference between language learning at home and language learning at school.  Teachers will practice instructional approaches that reflect the child’s natural language learning strategies.

In terms of language learning, what role does the school have?

· 
developing oral skills

· 
learning written language

· 
learning various forms of language

· 
learning appropriate language 

Children learn by doing!

100% Success Rate in Language Learning Before School

Why do some children not succeed in learning the important language taught at school?  

Does current classroom practice reflect the natural learning strategies of children?  

How is school language use different to language use outside of school?

Suggestion to teachers:


Adapt teaching to promote the children’s natural learning strategies, while helping them to develop new learning strategies which will help them to better interact with their environment.

In Brief:

Group Activity:
Childrn’s Names

Text Creating Activity Around Topic - ‘Flood’

Text Activity: Hiding the Word

Materials Needed:
large blank sheets of paper, markers, crayons, glue, paper, pens, pencils, scissors, blackboard, chalk
Trainer’s Guide

Introduction:

Trainer to the whole group:

We use language for many purposes in our lives.  Can you think of some?

· to entertain

· to express our thoughts/feelings

· to build social relations

· to give/get information

· to get things or services

· to direct action

· to clarify or develop our thoughts

· to help remember things

· etc.

We will look at what children are able to do with language before they begin school.

The time line for language development from ‘Areas and Stages of Child Development’ is displayed and how children’s language develops is reviewed.

Children already know a great amount about language.  They use language for real purposes and they know how to adapt language use to different situation.  Language use is purposeful, meaningful and happens through interaction with others in a variety of ways.
Activity 1:
The Role of Schooling

Trainer asks the group:

In terms of language learning, what role does the school have?

A list is made on the blackboard.  (The list of language use from the Introduction is also used to stimulate thinking).  Answers to this question focus on:

· developing oral language skills

· learning written language

· learning various forms or language (both oral and written)

· learning appropriate language for a variety of social situations/purposes

Trainer to the group:

There is a direct relationship between language and thinking, as well as culture.  The points we have listed are important, but children also need to use language to learn and develop thought, to maintain tradition and have the skills to adapt to and control change.  Also, they need strong language skills to have the confidence in their own abilities to do these things.
Children need to:

· Learn language

· Learn about language (rules, grammar, etc.)

·       Learn (about the world) through language




Trainer’s Guide

Activity 2: How do children learn language at home?

The principles of child learning which came out of the ‘Child as Learner’ are displayed and reviewed. 

 Children learn through:

· Observation

· Talking and listening

· Playing

· Engaging in real life activities

· and many other examples

· CHILDREN LEARN BY DOING!!!!!

The language development time line is considered again, in terms of these learning strategies.

Can we see that children use these strategies in learning language?  Are there any examples?
· Children approximate (come close to) the pronunciation of words and gradually move towards the adult standard.

· Children learn what words are appropriate in given situations by trying them out and seeing what kind of reaction they get.

· etc.

We conclude that children learn language successfully using these strategies.

Activity 3

Trainer asks the group:






How do families help children learn language?

Trainees brainstorm on their own or in groups while the trainer moves around the room checking on what people are writing.  After everyone is finished, a list is made of everyone’s ideas.

Trainer to the group:

We know that children are very successful learners before they come to school.  They are fluent speakers of Karen and/or Burmese and can interact in their communities in many appropriate ways.
What is the learning environment of the home/community which allow as for or supports such successful learning?

Trainees go into small groups to brainstorm this question.  When groups return to the whole group, the following list is created on the front black board by the trainer, through collection of the groups’ ideas.
100% SUCCESS RATE IN LEARNING LANGUAGE BEFORE SCHOOL

Examples:

Trainer’s Guide

Allow children freedom to explore

Provide good language model

Talk with children in a natural way

Respond to the child’s purpose/ideas

Surround Children with natural language

Give children opportunities to talk and listen

Use language that is simple for the child to understand

Talk to the child about things in the environment, things that children have experience with
Repeat language through normal daily routines

Tell/read stories to children

Expect that the child will learn

Appreciate the child’s attempts (even if not standard

=
Good Language Learning Environment
Activity 4: Language use in School

Trainer to the group:

Now, let’s go to the classroom and see what happens there.  We know that there is not a 100% success rate in school language learning.  Some children fail and/or drop out. 

Why so some children not succeed in learning the important language taught at school?

A few trainees offer ideas.  To stimulate thinking, trainer asks:

Does current classroom practice reflect the natural language learning strategies of children?  Does it help children learn what they need to learn to be effective community members?

The trainer asks for trainees to brainstorm and create a list of children’s language use in school.  These are categorized by children’s purpose, (not the teacher’s purpose).  The types of purposes for children’s classroom language use are then compared with language use outside of school.  

How is school language use different to language use outside of school?

Some trainees suggest ideas.

Trainer to the group:

The point here is that much language use in the classroom is for the purpose of ‘testing’ what the children know.  Children use language to please the teacher and to avoid punishment.  There is very little real communication in the classroom.  Children do not use language to entertain or to find out about things that interest them, etc. .   Many of the purposes in real life are not found in the classroom.

Trainer’s Guide

Activity 5:
Language Learning in School

 Trainer to the group:

We will now look at what we know about language learning in school versus language learning at home and state our opinions about why school learning is not as successful as home learning.

Trainees get into small groups and are asked to answer the following questions:

How is school language learning different to home language learning?

Groups are encouraged to display their ideas in any way they choose.  (List, diagram, picture, etc.)
Why is school language learning not as successful as home language learning?

Each groups should write a statement of opinion.  This should be about one paragraph.

Trainer to the group:

Through all of these activities we are trying to raise some issues about school language learning.  We are not trying to say that no learning is currently taking place in school.  It is clear that children are learning.  What we are saying is that learning in school can be improved and we will be looking at ways in which this might happen.  It is an issue all over the world.

We know that language learning in the home is highly successful.  The question then is:  

How can we teach in school in order to be as successful as at home?

There is not one easy answer to this question.  In this training we want to take the first step in finding a solution to this question, and this first step will provide the foundation for finding other parts of the solution.

The first step:
Adapt teaching to promote the children’s natural learning strategies, while helping them to develop new learning strategies which will help them to better interact with their environment.

Conclusion

Trainer summarizes the main ideas that were covered over the course of this lesson.  Then, the trainer introduces that there will now be a presentation and analysis of a few language learning activities.

***It is very likely that there will not be enough time left to look at the activities in depth.  If this is the case, the trainer should suggest that teachers look over the material themselves and try to analyze the material individually or in groups.***

If time permits, use the Group Activities at this point.

Group Activity

Activity 1:
Children’s Names

 (A group of participants act as the students for the teacher)
· Teacher asks each student their name and writes this on a strip of paper, teacher reads it to student, student reads after.  Teacher asks each student to come to the front and show name and say, “My name is ________.”.

· Teacher writes a name on the blackboard.  Teacher covers all but the first letter, and shows the students.   Teacher asks, “Who has this letter in their name?  Stand up.”  The teacher gradually shows more and more of the letters of the name.  Students sit down as they realize it’s not their name.

· Teacher hangs a letter chart on the wall, and then indicates one and asks which names have this letter. Children with the letter in their name come and match their name with the indicated letter.

· Teacher draws his/her own picture and writes his/her name on it.  Papers are distributed and students draw pictures of themselves and write their names on it.  Teacher collects the pictures/names in alphabetical order.  These pictures are placed into a book.  The book is then read by the students.  The teacher turns each page and says, “Who’s picture is this?”.  The student stands up, and everyone reads the name.

· Students receive their own notebooks and write their names on it.

· Teacher writes an attendance chart, and writes each name in a column.  Then the teacher gets the children to write their own name everyday.

Analysis:
Why do we teach starting from writing names of children?
Small groups discuss at their tables, and give ideas to the whole group.

· purposeful; know and uses name everyday

· ownership; children are interested in themselves, motivated by use of their own name, etc.

Activity 2:
Text creating activity around a topic - ‘flood’

The topic should be important to the students and their community.  ‘Floods’ is a topic that many communities experience (either in refugee camps or inside Burma) during the rainy season.

· The teacher asks for all words that are related to the topic of flooding.  These are written on the blackboard.

· The teacher encourages the students to see that these words can be grouped, and students group them.

· Students work with the teacher to make up a text about the flood using many of these words.  The teacher writes this on the board, then asks questions to get children to improve it with other interesting words.  The new text is read together. 

· The teacher asks questions to focus on the sounds and symbols used to represent words in 

Group Activity
the text.  Students play a syllable (sounds within words i.e. banana has three syllables: ba–na–na) game to learn about the consonant and vowel patterns.  Students find words in the text that have particular syllables.

· The teacher asks questions to focus in grammar.

Analysis:
What is the difference between the text made by students and the text of textbooks?


Students text:
Students use their own language and ideas.  They know the context already and so they feel confident.  Teacher can find out what they know and don’t know easily.  Children enjoy using their own language.  Other ideas....
Textbooks:
Students don’t think and create, just receive, not a sample of their own language, students forced onto new words and grammar, students have no confidence and ownership of the text.

A textbook made by the students and teacher is a bridge that can lead to study of the textbooks.

What other learning can develop out of using such a text?

· integrating with other subject areas, so that students don’t just learn language, but also learn through language

Activity 3:
Text activity:
Hiding the word

· The teacher introduces the activity through playing a game outside in small groups.  The game has a repeated rhyming chant ‘text’ (song).

· Inside, the teacher asks questions to encourage the students to discuss the meaning of the game ‘text’ (song), the story.   The game ‘text’ is written on the blackboard.  Students read the ‘text’.

· Teacher erases some of the rhyming words, and gets students to find other rhyming words that could fit in, changing the meaning of the story.

· The new text is read out.  A small group plays the game with the new text.

Analysis:
Why use games in our teaching?

Possible answers: students already know oral text, fun, meaningul



